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Purpose and Design of the Study

· Purpose of Dissertation:  The purpose of this study is to observe, identify, and describe interactions that students have with otherness at two distinctly different evangelical universities to discern how members of these two institutions understand and interpret the role that interactions with otherness serve in the faith development of students.
· Definitions 
Otherness:  Parks states that, “By otherness we mean… those outside one’s own tribe, those generally regarded as them instead of us” (2000, p. 139).  This study specifically investigated otherness as it relates to faith.
Faith Development:  Faith development refers to the growth and change that can occur throughout the course of one’s lifetime.  It involves the structures or patterns of faith and not content.  It involves moving through stages of cognitive and psychosocial development rather than looking at what someone believes.
Evangelical Higher Education:  Institutions of higher education that hold to evangelical beliefs as distinguished by their membership in the Council of Christian Colleges and Universities (CCCU).

Constructive Engagements with Otherness:  Encounters with otherness that are characterized by respect for and a willingness to listen and learn from the other are considered constructive.  These encounters encourage dialogue across the divide set up by the tribe (Parks, 1996).  Within such an encounter, an empathetic bond is established that transcends the “us versus them” barriers of the tribe and challenge one to think of the other in a new, more informed way (Parks, 2000).

Superficial Engagements with Otherness:  Encounters with those who are different only lead to reinforcing stereotypes of the other, “fortressing” preconceived negative perceptions of the other, and further strengthening the barrier between the other.  

· Research Questions:  1)  To what extent do students attending these institutions interact with otherness and what is the nature of these interactions?  2)  How do students, faculty and administrators perceive these interactions to impact student faith development?  3)  What opportunities exist for students to engage with other faiths, for what purpose do they exist, and to what degree are these opportunities valued?

· Review of Literature:  Three streams of literature concerning 1) faith development theory, 2) the role engagement with otherness plays in college student faith development, and 3) the evangelical campus context were reviewed that served as the conceptual framework for this study.  
· Design:  Phenomenological Qualitative Two-Site Case Study Jonathan Edwards University (JEU) and Dietrich Bonnhoeffer University (DBU).
Site 1:  Named JEU for its emphasis on evangelism.  Other notable characteristics included its suburban location and a student body in which 96% of students identified themselves as evangelical Christians.  

Site 2:  Named DBU for its emphasis on social justice.  Other notable characteristics included its urban location and a student body in which only 60% of students identified themselves as evangelical Christians.

The culture at JEU was more homogeneously Christian, while the culture at DBU was more religiously diverse.  

· Data Collection:  Interviewed eighteen individuals – five junior and senior students, two faculty members, and two administrators from both institutions studied.  A significant amount of time was spent at both campuses observing the daily life and culture of each university as well as specific campus wide events involving engagements with otherness.  Finally, the recruitment materials, academic handbooks, student handbooks, student newspapers, and university web-sites of both institutions were analyzed to identify any engagements with other faiths and the nature of those interactions.
Major Findings of the Study

Extent and Nature of Interactions at JEU and DBU (RQ 1)
To what extent do students at JEU and DBU engage with people of other faiths?  
At JEU, very little:

#1
A professor of World Religions on the extent to which students engage with other faiths:  “Yeah, I think it would be a very small percentage of students that would encounter people or ideas from other faiths.  We’re in a bubble, as is probably any Christian college, and so I don’t think there is a lot of interaction.  There’s interest there, I know, because I talk with students, but it’s not a majority of our students.”

#2
A female student:  “But I think as a whole the JEU population, we are really self-centered.  You know we forget about the rest of the world.  I think it [exposure to otherness] is very small, because we live here, we don’t really need to go anywhere.”
#3
A male student:  “We surround ourselves so much with Christianity that we don’t allow ourselves the opportunity, that we never venture out and experience, we’re too afraid to experience other people’s world view.  We’re afraid of offending them or afraid of how we will feel around them.”

 At DBU, not nearly as much as they could:

#4
From a student newspaper article:  “Our community is slacking, and in effect, creating a weak sense of a true diverse community.  The truth is, there is a clear divide within the students. Any sort of cross of cultures that causes any bit of discomfort is seemingly avoided at all costs. However, without our willingness to cross, our diversity might as well be thrown out the door as it is not being utilized and cultivated.”
#5
A male student:  “You’ve got the potential for lots of different faiths to come together in one university setting, but there’s great segregation between the students who live on campus and the students who live off campus.  The residential and the commuter students.  You don’t ever really get to know the students very well who commute, and for the most part, those are the people of different established religions.  Those are the Jewish kids and the Muslim kids.”

#6
An African-born female student:  “The European evangelical Christians come to DBU for the city life but they aren’t willing to join into the multiculturalism of the campus.  And so the campus is diverse, but there’s no type of interaction.  And even when there is interaction, it feels very shallow.”  

At both institutions formidable barriers exist that hinder constructive engagements with other faiths.  At JEU the barriers included the pervasively homogenous Christian culture and a pressure to conform to the same Christian perspective and at DBU the barriers included social segregation that reduced the amount of interaction and a heightened sense of conflict when people did interact.  Both JEU and DBU provided to its Christians enclaves to which Christian students could retreat to avoid interacting with other faiths.  And student attitudes that were ambivalent, fearful, or hostile to other faiths also restricted engagement with otherness.   
The Perceived Impact on Student Faith (RQ2)
At both JEU and DBU students, faculty, and administrators perceived the powerful impact that engaging people and ideas of other faiths has on student faith development.  The affects of these interactions included 1) a more critical examination and ownership of faith, 2) a development of a higher degree of empathy and respect for people with different belief and value systems, 3) an increased ability to engage the ‘other’ in more complex ways, and 4) a greater sense of confidence in interacting with people of different faiths.
One powerful impact highlighted was that interacting with people and ideas of other faiths raised difficult questions that help students to more critically examine their faith, which helped students to own their faith.  These questions included:  

How strong am I in my own faith?  Am I truly a Christian?  How devoted am I in my faith?  What is timeless truth and what are simply the trappings of culture?  How do I know if I’m believing the right thing?  Are my friends who are not Christian going to heaven?  Does God’s grace extend beyond the boundaries of our tribe to people of other faiths?  How do I know my experience of faith is real when compared to the experience of others?  How are Christians different from people of other faiths?  
Engaging people of other faiths were also perceived to help students develop a greater empathy and respect for people who are different from themselves, increase in ability to engage others in more complex ways, and develop a greater sense of confidence in interacting with people of other faiths, as the following quotations reveal. 

#7
A female student on how her interactions with Muslims on a spring break trip changed the way she views non-Christians:  I think sometimes we think of non-Christians as less than us, you know?  And that’s not right. I used to think that way.  Now I see them more as people trying to seek the truth the same way I am.  It just gives me a great degree of mercy towards them and makes me want to be there for them and with them.”

#8
A female student on how an interaction with someone of a different faith changed her:  “I guess that experience changed my perspective in the sense that I no longer approach a conversation with someone of a different faith like, I’m going to tell you all about what I have to say, and you need to listen.  That’s how I used to think.  And now I kind of realize that like they’re coming from somewhere too, like this is what they’ve been through.  It’s not just, here’s the magic solution you need to listen to and then everything’s going to be fine.  Like they have a story and I need to listen to that and kind of see where they’re coming from and be sensitive to their background.  You know, it kind of made me think about what other people are thinking instead of just being like, “Jesus loves you, accept Him, and go to heaven.”

#9
A female student:  “I think I have become more tolerant of people of other faiths and open to hear where they come from.  Because before I used to be more stubborn in the fact that yes, my faith was the truth, I’m with the truth and like I just tried to push that onto them.  I think now, what has changed is that I am just open to loving them, just tolerating the differences and trying to understand who they are and that they are people too you know.  That they aren’t just another number in the list of the Kingdom of God.”
#10
A male student on how his friendship with a person of another faith has deepened his ability to empathize with others:  “It’s so easy to sort of look at the world and objectively say it is a fallen world and we’re sinful.  But it’s a whole different thing when you have to deal with the daily mess of life and not keep your faith in a sort of tower where it sees from on high all the crap that goes on, but doesn’t get involved with it, doesn’t feel it on a personal level.  So when someone comes to me not just from a different faith background, but also from their own experiences, and their own sets of issues and problems, you realize that it would be so ridiculous to not get involved on a personal level and just look at them objectively.

#11
A DBU Bible professor on the impact that his World Religions class has on students:  “I’ve seen very dramatic changes.  Students will come in and say, ‘I came in a pretty closed person, but this has been a very transforming experience.’  And that happens all the time.  Seniors come in, sheltered, sometimes their four years have been.  And generally they will say, ‘This has been just a hugely important experience.’”

#12
A student on how her friendships with Muslims have encouraged her own faith:  “I know my Muslim friends have impacted me very strongly to be strong in my faith because they are so strong in their own… It challenges me to just reflect on how I’m living my walk compared to how they are living their walk.”

#13
A DBU administrator on the impact he perceives engagements with other faiths to have on student faith development:  “Well, I think some people make it all the way to college without ever having those experiences, and of course I see it with ideas about what a Muslim is.  A stereotype like they’re all terrorists.  Or they’re all pagans, or whatever.  Well, you have to know somebody to break that, and that’s what happens in college, you get to know them.”

#14
A JEU professor reporting on how he sees students becoming more comfortable in interacting with people of other faiths as a result of his class:  “And I think that, generally speaking, that would be one of the key outcomes that I see:  students a little bit more, I shouldn’t say courageous, but maybe a little less hesitant to actually interact with someone from another faith.”
#15
A male student on how his friendship with his Jewish employer changed how he feels about interacting with people of other faiths:  “I now view a person of another faith with less anxiety.  Just in terms of not feeling like I have to perform or that I have to get my gospel tract ready for them to listen to.  And that creates a more relaxed attitude in me and a willingness to start to listen to what they might have to say.”
The Degree to which Constructive Engagements with Otherness are Valued (RQ 3)
Both JEU and DBU appeared to ascribe an ambiguous value on constructively engaging people of other faiths.  While there definitely were people at both institutions who value constructive engagement with other faiths, there were also people who view constructive engagement more suspiciously, as a threat to institutional and individual Christian faith.  At neither institution were there explicitly stated educational policies, goals, or desired outcomes that included learning how to constructively engage with people of other faiths.

#16
A JEU student on how much JEU values engagement with otherness:  “I don’t know.  It’s hard to say.  I think that they do value them, however because there’s not a lot of interaction outside of a few experiences, you get the feeling that they don’t value it.  It’s just more of an expectation that these interactions will come after JEU.”

#17
A JEU professor:  “Value these interactions?  To a certain degree.  But I’ve never seen an official 
policy.  You know, there’s a certain diversity here, but not a real high diversity.  So I don’t think they mind some diversity.  But I don’t know if it’s a real high priority.  Maybe a low to moderate value.” 
#18
A JEU student:  “I don’t think they value that a whole lot.  As far as different faiths, we’re so strong within our beliefs and so comfortable and structured, that we stay within this realm.  And so I don’t think they value people of other faiths as much.  I really don’t.  I think that it’s kind of sad really.  Yeah, to answer your question, I don’t feel that we value that very much.”

#19
A JEU student:  “I think there could definitely be more opportunities for students to interact with people of other faiths.  These different experiences I just mentioned, the main purpose is not to interact with people of other faiths.  But it’s more like going on a mission trip where you are helping someone out… It would be good for them to emphasize it more as, ‘let’s try and understand other faiths,” and make it more like that.  Like make the purpose being that instead of “let’s go help our community,’ or ‘let’s go on a mission trip somewhere.’  But instead be like, ‘let’s learn about somebody else’s faith.’  That could be improved.”

#20
A DBU student:  “Once you’re inside the walls of the institution, you realize that within the institution, though they say they pride themselves on diversity, there’s vast segregation between the different groups.  So I would think the school would tell you it prides itself greatly on the interactions of different faiths, different cultures.  But I think I would tell you, the school doesn’t do a whole lot to encourage these interactions.”
#21
A DBU professor:  “Well, [in regards to how much DBU values these interactions] you’ve got two levels of indication.  One is what they say, and one is what they do.  I think that if you were talking to the people that are responsible for creating and preserving the image of the institution, they would say that there is some level of importance.  If you look at what they do in order to ensure that people of a different faith have a profile or can express themselves, maintaining integrity to their views in this community, they wouldn’t do much.  And so I think that it’s probably… I think there would probably be some contradiction between what they say and what I actually saw.”

#22
A DBU student:  “I think it values it when it’s politically correct and convenient.  But when it comes to really hashing it out and maybe compromising on their end or really sitting down and questioning what is Christian truth and what is simply DBU tradition and really filtering through that, I don’t think it’s really too open to that.”

#23
A DBU administrator:  “Well, I think we could value [student engagement with other faiths] much more… I don’t know that we’ve ever listed it as some major outcome.  I don’t know that we’ve seen it as a major objective… Actually I think we’re a little, I think we’ve got a little insecure about diving into that aspect of multiculturalism.  You know, not everyone shares my tolerant view of variety of faith perspectives around here.”       

Conclusions
· The importance of constructive engagement with otherness to student faith development in evangelical higher education.

· However, is constructive engagement with otherness part of the null curriculum in evangelical higher education?
· A complex milieu of postures towards religious otherness at both universities.

· It is possible to maintain Christian faith identity while constructive engaging people of other faiths.  

· The negative effect of an enclave mentality.
· The posture of institutional leaders towards people of other faiths appears to influence the posture students have towards ‘others.’
Recommendations
· Qualitative research is intended to raise difficult questions that otherwise might go unasked.  This research raises critical questions every educator in evangelical higher education should ask oneself such as:  
· What is my posture toward the ‘other?’  
· In what ways do I explicitly and implicitly communicate my posture towards the ‘other’ to students?  
· How capable am I of being able to address issues related to constructive engagement with otherness and to what degree do I need to pursue gaining more experience with such interactions?  
· How much emphasis is placed on constructive engagement with other faiths at my institution and what are some ways in which more value can be ascribed to these encounters?  
· At what point does my institution’s defense of its evangelical Christian culture become detrimental to student faith development by fostering a combative posture toward the ‘other?’  
· How can I counteract the pressure on students to conform to my own or the institution’s beliefs and values?  
· Who is the ‘other’ on my campus, and how can I better support them in a way that fosters dialogue between their perspective and the perspective of the dominant culture on campus?
· Secondly, by initiating dialogue with other institutional leaders who show interest in providing ways for students to constructively engage with other faiths, more brainstorming can occur to find more numerous ways to infuse the core and co-curriculum with constructive engagement with otherness.  

· Thirdly, institutional leaders can search for more ways to engage with other faiths in their personal life.  Almost half of the institutional leaders interviewed for this study acknowledged that they had very little interaction with people of other faiths.  In light of the influence that institutional leaders can have on students, it is important for such key members of evangelical institutions to be able to model constructive engagement with otherness to students.
· Fourthly, as students engage with people of other faiths, difficult questions will arise that they will need to authentically wrestle with.  It is important for students to have the space they need to resolve these questions on their own.  Institutional leaders can give to students their own perspective, but it is critical for them to not pressure or persuade students into arriving at “the right” conclusions.   
· Finally, institutional leaders can view students who are ‘other’ on evangelical campuses through a faith development paradigm rather than through an enclave mentality.  This naturally opens doors for institutional leaders to seeking out and supporting students who see themselves as the ‘other’ within the evangelical campus context.

· Recommendations for future research:

· Similar research at other CCCU institutions.
· Similar research at non-evangelical faith-based institutions of higher education.

· Curricular study at CCCU institution:  Is engagement with otherness null curriculum?

· Qualitatively explore the experiences of the ‘other’ on CCCU campuses.  

· Explore what cultural attributes at CCCU institutions encourage conformity.
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