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To Get Us Started

• 71% of all college students surveyed by HERI (2004 
CSBV) say they “gain strength by trusting in a higher 
power”

• 58% place a high value on “integrating spirituality into 
their lives”

• SO –

 
WHAT ROLE DO YOU THINK 

SPIRITUALITY PLAYS IN STUDENT RETENTION 
AND SUCCESS?



Agenda for Our Session

• Background: Collaborative research on 60+ faith-based 
colleges and universities
• Taking Values Seriously -

 

FIPSE 
• “Faithful Change”

 

–

 

Templeton 
• Quality/Retention Project –

 

Institutionally-funded 

• The Role of Spiritual Fit in Student Satisfaction, Success, and 
Retention
• Disaggregation of Results by Gender and Ethnic Group

• Implications for Faith-Based Campuses
• “Enjoyable experience to be a student here”
• “Campus is a good spiritual fit”
• “Campus contributes to spiritual growth”



Some “CAP”
 

History:
 FIPSE-Funded from 1994-2001

• 1993 -

 
Calvin College hosted a conference called 

“Assessment in Christian Higher Education: Theory 
in Practice”

• 1994 -

 
$222,000 approved by FIPSE for “Taking 

Values Seriously: Assessing the Mission of Church-Related 
Higher Education”

• 1997 -

 
$258,225 approved by FIPSE to complete a 

six-year research design



Goals of the CCCU
 Collaborative Assessment Project

 

Goals of the CCCU
 Collaborative Assessment Project

• Informed decision-making

• Combined data for a comprehensive portrait CCCU 
students

• Develop a regular cycle of norm-based assessment 

• Model effective collaboration 

• Improved retention, graduation, student satisfaction, 
and institutional effectiveness



The Original Research Design

• Six years of quantitative data, drawn largely from HERI surveys:
– CIRP (first-year students)
– CSS (seniors)
– Faculty Survey
– CCCU-created alumni survey (two years out)

Aligning with HERI allowed comparisons with other “Protestant”

 
colleges, “Private”

 

colleges, and national norms.

– 10,521 first-year students from 51 CCCU institutions surveyed in Fall 
1994. They were re-surveyed as seniors in 1998 and as alumni in 
2000.



CIRP Freshman Survey Trends

Objects Considered Essential or Very Important
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A “Mountain of Data”
 Baseline for Ongoing Research

First-year Students (1994, 1996, 1998, 2000)

Senior Survey (1996, 1998, 2000)

Alumni Survey (1996, 2000)

Faculty Survey (1996, 1999)

Ongoing: Post-FIPSE 

2002, 2004, 2006, 2008

2002, 2004, 2006, 2008

-----------------

2001

Under FIPSE Funding



Complementary 
Qualitative Research

• 37 CCCU institutions 
interviewed first-year 
students (N = 798) between 
1994 and 1996

• Focus: Identity Status 
model of James Marcia
– Questions related to 

political social, 
occupational, religious 
values, gender roles 

– Re-interviewed as seniors 
between 1998-2000



Related Research Projects

• “Faithful Change”

 
–

 
Supported by a $197,000 grant from 

the Templeton Foundation

• Eight U.S. CCCU institutions & 2 Korean universities

• 360 first-time, first-year students interviewed

• Supported by Dr. James Fowler
– “This project will be a unique and distinctive contribution to 

research in this area…

 

and give a more integrated view of the 
impact of the college years on our students.”



Fowler’s States of Faith Development

• Level 1 (Pre-Conventional)

1. Obedience and punishment orientation (How can I avoid punishment?) 

2. Self-interest orientation (What's in it for me?) 

• Level 2 (Conventional)

3. Interpersonal accord and conformity (The good boy/good girl attitude) 

4. Authority and social-order maintaining orientation (Law and order 
morality) 

• Level 3 (Post-Conventional)

5. Social contract orientation 

6. Universal ethical principles (Principled conscience)



Findings

An “unmistakable pattern”

 

across the student interviews that were 
coded via Fowler’s stages as  >3.5 was “the repeated evidence of 
various types of crises.”

Three types of crises were identified:

-Prolonged exposure to diverse ways of thinking

-Extensive multicultural exposure

-General emotional crisis  
Holcomb (2004)



Quality/Retention Project

1997-2000
• Involved 86 CCCU member  

institutions

• Comparative data from the 
Student Satisfaction Inventory
and the Institutional Priorities 
Survey

2000-present

• Over 60 institutions continue 
collecting SSI and CIRP data



The Student Satisfaction 
Inventory

 

The Student Satisfaction 
Inventory

• What does it tell us?
• satisfaction with institutional functioning

• importance

• fit

• academic/social/service excellence areas

• Which areas are most important and most impact student 
learning?

• What do the results mean for us?
• focus groups

• quadrants

• rankings

• national norms



Matrix for Prioritizing Action
Very

Important

Very
Satisfied

Very
Unimportant

Very
Dissatisfied
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Questions Added to the SSI

Being on this campus is contributing to my spiritual growth.

My understanding of God is being strengthened by classroom 
and/or campus experiences.

Faculty, administrators, and/or staff are helpful to me in 
processing issues related to my faith.

Males and females are treated with equal respect on this 
campus.

This campus provides adequate opportunities for 
involvement in ministry. 

Given where I am spiritually right now, this campus is a 
good “fit”

 
for me.



Analysis

Separate hierarchical multiple regression equations on 
intent to re-enroll for each race and gender (total of 
14,721 students in 2009)
707 African-American, 479 Asian, 12,630 White, 905 

Hispanic students

• Background characteristics explain 5-16% of the 
variation in intent to re-enroll (esp. first choice)

• Reasons for choosing the institution (3-9%)

• Satisfaction levels (25-42%)

• Spiritual growth and fit (1-7%)



So…
 
What Did We 
Learn?

• Our model can explain 42-56% of the variation in students’

 
intent to 

re-enroll

• The major predictor is campus climate

• The more selective the school, the more academic satisfaction 
predicts intent to persist; the less selective the school, the more 
spiritual fit predicts intent to persist

• There are key gender and racial differences in the predictive models

• Spiritual growth and fit add 3% to the explanation of variance in 
White students, but in students of color spiritual variables explain 
twice as much variance for men as for women—and up to 9% of 
additional variance after controlling for all other predictors



Key Racial and 
Gender Differences

• The only gender difference –

 
more men intend to go to grad 

school and that intent is far more predictive of their intent to

 persist

• Racial differences 
• Faculty availability is predictive only for African-American and 

White students
• Campus safety is predictive of persistence only in White students
• Reasons for choosing the college are twice as predictive of intent 

to persist in students of color than in White students
• Background characteristics are three times as predictive of 

African-American men’s intent to persist than in any other 
racial/gender group



Important Issues for 
Students of Color

• Sense of belonging (Hurtado & Carter, 1996)

• Validation (Nora, Barlow, & Crisp, 2005; Rendon, 1994)

• Having someone to talk to about their spiritual concerns was more 
important for students of color than for white –

 

and was more 
important for those who dropped out than for those who stayed

• Issues related to gender equity are more important for students of 
color –

 

particularly African-Americans –

 

and were rated most 
important by African-American women who left the institution a 
year later



Spiritual Growth 
and Fit

• Spiritual fit is by far the best of the “spiritual”

 
predictors 

for all students

• Fit is particularly predictive for White and Hispanic 
students

• Spiritual growth is predictive only for Asian and White 
women

• Campus experiences strengthening their understanding of 
God is predictive only for Asians

• Opportunity for ministry on campus is predictive only for 
White women



So What? 

What are the implications of these findings?



“It is an 
enjoyable 
experience to be a 
student here.”

For all students –

 

this is 
highly

 

predictive of the 
desire to re-enroll. 

What do you think are 
the campus experiences 
that contribute to high 
scores on this item?



I Enjoy Being a 
Student When…

• I feel a sense of belonging here.

• I feel a sense of pride about my 
institution.

• I feel welcome on campus.

• Given where I am spiritually, 
this campus is a good fit for me.

• I am growing intellectually as 
well as spiritually—learning 
about my faith as well as 
learning within my discipline.

• I can get easily get involved in 
campus organizations.

• I feel that admissions counselors 
accurately portrayed the 
institution when I enrolled.

• This institution shows concern 
for students.

• Tuition is a worthwhile 
investment.

• Freedom of expression is 
protected.

• Student activities fees are put to 
good use.



Congruent with 
Braxton’s  (2000) 
Retention Theory

Communal Potential

Commitment to Student 

Welfare

Institutional Integrity



“Spiritual Fit”
 

Is 
Important

• Lots of variation in what “faith”

 
looks like on faith-based 

campuses!

• Fit is a dynamic process.

• Students need to know enough about an institution to 
know if they will “fit”

 
spiritually.

• What is appropriate “truth in advertising”

 
during 

challenging enrollment in many private institutions?

• Are there ways that campuses can/should respond 
appropriately to spiritual differences on campus?



“Spiritual Growth”
 

Is Important
 Especially for Female Students

• Thoughts on why “spiritual growth”

 

is more important 
for these women than for men?

• How can campuses ensure that all students are given 
opportunities to grow spiritually?

• “Faithful Change”

 

findings about the role of crisis in the 
spiritual formation of students

• Pizzolato (2005) and the role of “Provocative Moments”

 

in 
the self-authorship journey of students

• Parks Daloz (1996) and the importance of “engaged 
bonding”

 

and getting out of comfort zones



QUESTIONS?
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